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Executive Summary

Introduction

The National Curriculum Integration Project [NCIP] provides teachers with a process for infusing the critical life skills inherent in conflict resolution education into the formal and informal curriculum in middle schools. NCIP has four main goals: 

1. Support middle schools in incorporating a comprehensive, efficient training and curriculum integration strategy for classroom teachers in order to create and sustain a classroom climate that is caring, respectful, responsible and academically engaging.

2. Expand the scope of conflict resolution education beyond peer mediation by integrating core practices, skills, concepts, and philosophy of four related fields – conflict resolution education, civic education or Law-related education, multicultural/anti-bias education, and social and emotional learning – into one sustainable training and support model for the classroom teachers in the school.

3. Enhance the students’ learning environment and chances for academic success by providing a comprehensive, integrated and on-going training model for teachers to better learn and incorporate into the classroom the best practices, skills and concepts from the four inter-related fields.

4. Enhance the students’ learning environment and chances for academic success by developing, testing and refining a set of middle school curriculum materials that provide methods for integrating these core concepts, skills, and practices across the academic disciplines (such as history, math, language arts, civics, science, and arts).

Research Questions

1) What are NCIP’s impacts on students’ emotional competence and conflict competence?

In terms of emotional competence, the CRE efforts are intended to increase the emotional competence of students. In this study emotional competence is defined as emotional perspective-taking and strategic expression of emotion in terms of impulse control of negative emotion like anger. Conflict competence involves the development of cognitive perspective-taking ability, the tendency to make non-hostile attributions, and an inclination to use constructive conflict management behaviors in conflict situations. A central purpose of CRE, some would say the central purpose, is the promotion of conflict competence and the reduction of destructive conflict behavior.

2) How does NCIP impact the students’ perception of their learning environment in terms of classroom climate and integrated learning process?

A major goal of CRE and NCIP is the creation of a caring and positive classroom climate to support learning. 

3) How are teachers integrating CRE into their curriculum and classroom culture? 

Many teachers indicated that it would be valuable for them to learn more in subsequent years about how these practices are used by teachers. The result for the education and CRE practitioner will be a much richer sense of “best practices” which they can use to inform their own work. 

4) What factors are helping/inhibiting teachers in the integration of CRE in their curriculum?

a) How are teachers responding to school/administration resource or support problems?


b) How is team development and process impacting teachers?

c) How is school structure impacting teachers?

d) How are available resources from NCIP (integrated lessons, modeling from site coordinators, paid time to develop lessons, etc.) impacting teachers? 

This question is a continuation of an important question that was a major focus in the Phase 1 research. It is clear that these processes of change need to be considered in terms of a serious attention to process evaluation of the change dynamic.  

Research Methodology

Each site developed its own specific implementation of the NCIP curricular infusion and integration. However, all sites worked within general guidelines. 

Design

The research used a pre-test/post-test control group comparison design where the independent variable was teaching condition with three levels (NCIP returning teachers, NCIP new teachers, and control teachers). Returning and new NCIP teachers were trained with a review of the conflict management basics and an elaboration of the curricular infusion techniques. The Site coordinators met regularly with the teachers. 

Sampling

Four middle schools participated in this project. Their selection was based on their previous involvement with the project. Due to constraints imposed by the schools, none of the sites was allowed to use random assignments of students to classes. Only predetermined, in tact classes could be sampled. 

Measurement
For Research Question #1: “What are NCIP’s impacts on students’ emotional competence and conflict competence?” Four measures were used to assess students’ conflict orientation, emotional management, perspective-taking, and hostile attribution.

Conflict Orientation: 

Students were given two conflict management scenarios and were asked to respond to open-ended questions that tapped into their conflict orientations. Data were coded using a category system developed and tested in Phase 1 of the NCIP project. 


Emotional Management:

The “Dealing with Conflict” questionnaire was developed to measure a students’ ability to manage their own emotion and take the emotional perspective of the other during conflict.


Perspective Taking:

Perspective taking was measured using a self-report version of the Interpersonal Negotiation Strategies interview protocol with closed-choice and open-ended items which reflect various strategic responses corresponding to the four levels of social perspective coordination: impulsive, unilateral, reciprocal, and collaborative. 


Hostile Attribution:

In order to measure hostile attribution, students were asked to respond to the vignettes presented in the perspective-taking measure. They were presented with four response options that represented different levels of hostile attribution (e.g., purposive/internal, purposive/external, reactive/internal and reactive/external) and asked to choose one. 

For Research Question #2: How does NCIP impact the students’ perception of their learning environment in terms of classroom climate and integrated learning process?

Two sources of data helped answer this question, the Classroom Life survey and student focus group interviews.


Classroom Life Survey (CLS):

The Classroom Life Survey is a twenty-four-item survey measuring five factors: safety, student support, teacher support, cohesion, and constructive conflict management. 


Student Focus Groups:

Although the specific details of the student focus group interviews differed by site (and no student interviews were possible in the California site), the general purpose of these interviews was to talk with students in NCIP classes about what their learning experience in that class had been like. 

For Research Question #3: “How are teachers integrating CRE into their curriculum and classroom culture?” and For Research Question #4: “What factors are helping/inhibiting teachers in the integration of CRE in their curriculum?

a) How are teachers responding to school/administration resource or support problems?


b) How is team development and process impacting teachers?

c) How is school structure impacting teachers?

d) How are available resources from NCIP (integrated lessons, modeling from site coordinators, paid time to develop lessons, etc.) impacting teachers?”

Three sources of data provided information to answer these questions: site coordinator interviews, teacher interviews, and activity logs.

Site Coordinator Interviews:

Site coordinators were the people responsible for providing training, tutoring, resources, and general program implementation guidance throughout Phase 2. 

Teacher Interviews: 

Informal teacher interviews took place at the beginning of Phase 2 when researchers observed the initial training sessions provided to returning and new NCIP teachers. In the post-test periods individual and group teacher interviews were conducted. 

Activity Logs:

Activity logs that reported on a monthly basis the specific activities that were being done in their classrooms. 

Data Collection

A pre-test was administered in September/October 2000, approximately 4 weeks after the beginning of the school year. The first post-test was conducted in February 2001 and the second post-test was conducted in May 2001. 

Data Analysis

Quantitative Data Analysis:

Internal consistency reliability was determined for the questionnaires.3 x 3 x 2 MANOVAs were performed to determine the impact of Teaching Condition (returning NCIP, new NCIP, and Control classes), Test Time (pre-test, post-test one, and post-test two), and student gender (male v. female) on emotional management, perspective taking, hostile attribution, and classroom climate.

Open-ended responses to the conflict scenarios were content analyzed. Resulting nominal data were subjected to chi squared analyses to determine the relationship between category use in Teaching Condition and Test Time.

Qualitative Data Analyses:

Data from teacher interviews, student interviews, and site coordinator interviews were transcribed and analyzed for themes. Observational field notes were analyzed as information to support program implementation conditions. 

Results

Since each site used slightly different program implementation, major findings across sites are presented first followed by a summary of findings for each site.

General Findings

NCIP Impact on Emotional Competence and Conflict Competence:

· NCIP did not significantly influence students’ emotional competence. This lack of a finding is most probably due to a weakness in the Emotional Management measure used. 

· NCIP demonstrated a limited, but positive influence, on students’ tendency to use hostile attributions. Although such an effect was found for one site, it was not replicated in other sites.

· NCIP had a moderately strong, positive impact on students’ perspective taking. In several sites, students in NCIP classes showed an increased tendency to take the perspective of the other when choosing strategies for dealing with conflict.

· NCIP demonstrated a limited, but positive influence, on students’ use of problem solving strategies when dealing with their own conflict and a willingness to intervene to help others in conflict.

NCIP Impact on Classroom Climate and Student’s Learning Environment:

· NCIP had a very strong, positive impact on classroom climate. As expected, across sites, students in NCIP classes taught by returning, experienced, NCIP teachers consistently reported more positive climate (overall and in terms of the dimensions of Teacher Support, Student Support, Cohesion, Safety, and Constructive Conflict Management) than students in classes taught by new NCIP teachers. However, students in either NCIP class perceived much more positive climate than students in control classes.  NCIP impact on classroom climate increased throughout the year while perceived climate in control classes usually became notably more negative throughout the year.

· NCIP had a profound influence on students’ perceptions of their learning environment as reflected in student interviews. Among the most important improvements noted by students were the following:

· Students felt empowered as learners.

· Students took more responsibility for their own learning.

· Students felt learning was more socially relevant and connected with “real life”.

· Students learned effective ways of working with others.

· Students felt respected by teachers, and in turn, respected teachers more.

· Students learned how to handle conflict constructively in class and school environments.

· Students emphasized respectful and accepting behavior toward other students.

· Students felt a sense of community within the classroom that enhanced the learning process.

Teacher’s Integration of NCIP Concepts into Curriculum: 

· When the goals of NCIP are clearly presented, there is strong evidence that teachers are capable of integrating these concepts and practices in their ongoing curricula. 

· There is clear evidence of a learning curve for teachers, indicating that it takes sustained effort for a teacher to progress to optimal levels of integration and infusion. However, it is also clear that teachers can effectively mentor other teachers to achieve these levels.

· Teachers in most sites were able to develop complex and valuable integrated lessons for use in ongoing curricula (mostly English and Language Arts). While lessons in other disciplines were developed, it was more difficult, especially for the disciplines of Math and Science.

Factors that Enhanced or Inhibited NCIP Programs and Progress

· Lack of time to work together as a team continues to be one of the greatest challenges to NCIP teachers.

· Lack of developed integrated lesson materials, especially for the disciplines of Math and Science, continue to hamper learning efforts for teachers.

· The regular presence of skilled Site Coordinators was a determining factor in the success, or lack thereof, of the NCIP program across sites.

Colorado Site Results

The Colorado middle school that participated in this project is located in a rural area of the state, has approximately 600 students enrolled in the 7th, 8th, and 9th grades of this junior high school and approximately 40 teachers and staff. The school has been involved with a number of activities to emphasize constructive conflict resolution and the creation of a safe learning environment. They require a conflict resolution class (a 6 week session) for all seventh graders and they have a peer mediation program. They have participated in the NCIP project for three years (the pilot year and then Phase One and Phase Two). They are implementing a program called the Middle Years Program of the International Baccalaureate (MYPIB) that emphasizes five key areas of performance to be woven throughout all academic and non-academic school activities: Environment, Homo Faber (Human Creativity), Community Service, Approaches to Learning, and Health and Social Education.

· Data were collected from 2 Returning NCIP Classes, 3 New NCIP Classes, and 3 Control Classes. 263 questionnaires were collected from the NCIP classes (141 from returning NCIP classes and 122 from new NCIP classes) and 241 questionnaires were collected from control classes. 

· Teachers were interviewed in all three testing periods. 

· Student focus group interviews were conducted in both post-test periods. 

Results

For Research Question #1: “What are NCIP’s impacts on students’ emotional competence and conflict competence?”

· NCIP did have a limited impact on students’ perspective-taking ability. NCIP students were more likely to use strategies that show a concern for the other’s perspective.

· NCIP students were more willing to use problem-solving strategies in their own conflicts and were less likely to avoid helping others with their conflict.

· NCIP did not have a significant impact on emotional management or hostile attribution. 

· Girls consistently used more perspective-taking strategies than boys did.

For Research Question #2: How does NCIP impact the students’ perceptions of their learning environment in terms of classroom climate and integrated learning process?”

· NCIP had a significant impact on student’s perceptions of their learning environment. The expectation was that over the academic year the returning NCIP classes should show a more positive classroom climate than the new NCIP classes and both NCIP conditions should have a more positive classroom climate than the control classes. The results strongly support this expectation for Overall Climate, perceptions of Student Support, Teacher Support, and Cohesion. Students in returning NCIP classes were most likely to perceive a positive classroom climate, to believe that other students in class cared about and supported them, to believe that their teacher cared about and supported them, and to feel a sense of community in the classroom.

· In general, NCIP classes also had higher scores on Constructive Conflict Management and Safety than Control classes. Students in either returning or new NCIP classes felt they handled conflict more constructively in the class and felt they were safer in class than students in control classes.

· In interviews, it was obvious that students perceived an important difference in the learning environment in the NCIP classes and their other classes.

· They appreciated the ability to engage in group-based learning for many of their projects. 

· They felt the projects were truly relevant to their life situations and helped them to understand themselves and their orientation to social issues. 

· They were able to learn much more and learn better because the units of learning were sustained over a fairly long period of time (3-6 weeks) and required them to integrate traditional learning approaches with novel reflective approaches. 

· They noted how important it was that NCIP teachers treated them with respect and expected them to treat others with respect.

· They felt that NCIP teachers cared more for them and about them than other teachers they had. Several commented that their NCIP teachers seemed to know more about their lives and were more in touch with things that affected their school work and attitude. 

· They learned more about how to work with others and how to communicate with others in the NCIP classes. 

· They commented that the NCIP classes reinforced some of the skills for respecting others: to be in the moment, use appropriate body language, use appropriate eye contact, give appropriate feedback, and ask questions to clarify or validate the other. 

· They learn the importance of being able to handle conflicts constructively. 

For Research Question #3: “How are teachers integrating CRE in to their curriculum and classroom culture?”

· The activity logs confirm that returning NCIP teachers were implementing NCIP concepts and practices at a more consistent and advanced rate than new NCIP teachers were.

· Teachers, especially returning NCIP teachers, were able to construct a series of powerful integrated lessons that fundamentally changed their overall teaching experience.

· One of the innovations resulting from the blend of the NCIP and MYPIB programs was the development and use of “Essential Questions”. These questions are “BIG” questions in the sense that they tackle very difficult topics and require students to think across disciplines, activities, and impacts.

For Research Question #4: “What factors are helping/inhibiting teachers in the integration of CRE in their curriculum?

· Teachers were able to come back to the similarity in goals between NCIP and MYPIB and see them as complementary processes. 

· Training was better able to meet teachers needs in this phase because it more closely modeled content and approaches they would be expected to use in their classes. 

· Team development was still hampered significantly by an absence of meeting time and for the full NCIP teaching team.

· The lack of already prepared lessons and materials was a deterrent to their ability to enact NCIP to the fullest possibility. This was especially true for teachers working in the science and math disciplines. 

California Site Results

The California site school participated in the NCIP project in a limited way. The school limited the program implementation and the access to research. The California middle school that participated in this project is part of a very large urban school district that serves a very heterogeneous student population. There are approximately 530 students enrolled in the 6th, 7th, and 8th grades of this middle school and approximately 60 teachers and staff. The school has participated in the NCIP project for three years (the pilot year and then Phase One and Phase Two). The school had a curriculum infusion grant from the California Department of Education that was being implemented at the same time as NCIP in Phase Two. The site coordinator for NCIP was also the program implementation consultant for the CADOE grant. Basically, the two grants supported the same efforts. The general sense was that the focus should be initially on classroom management practices because they wanted to focus on creating a disciplined and peaceable classroom first. Unless they can “secure the perimeter” by having good classroom management, they cannot progress to teaching other concepts and skills.  

· Data were collected from 2 returning NCIP classes and 4 control classes.  Questionnaire data collection yielded the following. 137 questionnaires were collected from the NCIP classes (all from returning NCIP classes) and 220 questionnaires were collected from control classes. 

· The only source of information about the progress of the project at this school was from the site coordinator. Teachers were not interviewed in this site. The school would not give permission. Student interviews were not conducted in this site. The school would not give permission.

Results

For Research Question #1: “What are NCIP’s impacts on students’ emotional competence and conflict competence?”

· The items on the emotional management scale were analyzed separately since the scale reliability was so low.

· Students in NCIP classes demonstrated slightly more emotional competence than students in control classes. They were less likely to report losing their temper, but were more likely to strike out once they were angry.

· Students in NCIP classes were more likely to try and engage in emotional perspective taking than control students.

· Students in the NCIP classes showed a decreasing tendency to make hostile attributions.

· Although findings were mixed, there is some evidence that NCIP students were more likely to engage in perspective taking than control students were.

For Research Question #2: How does NCIP impact the students’ perceptions of their learning environment in terms of classroom climate and integrated learning process?”

· Students in NCIP classes perceived a more positive classroom climate than students in control classes, although this did not change over time.

For Research Question #3: “How are teachers integrating CRE in to their curriculum and classroom culture?”

· Teachers reported gaining a great deal of classroom management advantage using the classroom practices taught in NCIP.

· Teachers were not able to develop complex integrated lessons, but began to develop simple exercises and lessons on NCIP principles.

For Research Question #4: “What factors are helping/inhibiting teachers in the integration of CRE in their curriculum?

· For some teachers the more general problem was lack of resources overall rather than lack of specific resources for NCIP. 

· There was no real team structure that developed in this site due to a lack of a common meeting time. Although some teachers tried to work in the mentoring structures the reality was that relatively little happened until March 2001 which left little time for implementation in the school year.

· The most useful resource for the teachers was the availability of the site coordinator who has considerable experience and was able to provide modeling through the tutorial sessions. The site coordinator noted that, while progress was slow, teachers were able to demonstrate steady improvement in their use of classroom management practices. 

Maine Site Results

The Maine middle school that participated in this project is located in a rural area of the state. There are more than 625 students enrolled in the 7th and 8th grades and more than 50 teachers and staff members at this middle school. They provide conflict resolution education for students and, until this year, they have had a peer mediation program. They have participated in the NCIP project for three years (the pilot year and then Phase One and Phase Two). The CORE Values guide behavioral standards and expectations in the school.  The CORE Values have much in common with the NCIP goals and have the added advantage of full-school buy-in.  These values are Respect, Responsibility, Honesty, and Compassion. The teachers were also introduced to the Transformative Model of Conflict; the Maine school was the only school to place emphasis on this model, which includes empowerment and recognition and does not subscribe to a win-win philosophy of conflict resolution.  The transformative model instead considers the relationship the most important thing in an interaction and views conflict as a process that may not be resolvable.  Thus, a conflict is not about one person’s needs or rights or views, it is about the relationship that person has with the other person in conflict.

· Data were collected from 3 returning NCIP classes, 2 new NCIP classes and 4 control classes. Questionnaire data collection yielded the following. 531 questionnaires were collected.  327 questionnaires were collected from the NCIP classes (165 from returning NCIP classes and 162 from new NCIP classes) and 204 questionnaires were collected from control classes. 

· Teachers were interviewed in all three testing periods. 

· Student focus group interviews were conducted in both posttest periods. 

· The posttests were administered under what may have been unusual conditions that may have affected the results. 

Results

For Research Question #1: “What are NCIP’s impacts on students’ emotional competence and conflict competence?”

· NCIP did not impact students’ emotional management. 

· NCIP students did not lessen their tendency to use hostile attribution and did not use hostile attribution less than students in control classes.  

· Students in returning NCIP classes showed an initial increase in perspective taking, although students in new NCIP classes showed an initial decrease. 

· NCIP did not have a sustained impact on students’ conflict orientation.

· Males attributed more hostility regardless of whether they were in NCIP or control classes.

· Girls consistently showed more perspective taking than boys did.

For Research Question #2: How does NCIP impact the students’ perceptions of their learning environment in terms of classroom climate and integrated learning process?”

· In general, returning NCIP classes reported more positive classroom climate than new NCIP classes and both had better climate than control classes.

· However, contrary to expectation, over the academic year the returning NCIP and new NCIP classes did not show an increase in positive classroom climate. Basically, the NCIP work did not have a sustained and increasing impact on classroom climate in this site.

· Girls were more likely to perceive a positive climate and to perceive use of constructive conflict management practices, cohesive class structures, more student support, and more teacher support than boys regardless of whether they were in NCIP or control classes. 

· Group interviews with students were used to explore whether students perceived an important difference in the learning environment in the NCIP classes and their other classes. The following is a summary of the major points that came from the thematic analyses of their interviews.

· Students appreciated what they perceived as less reliance on rules for the sake of having rules in NCIP classes.

· Students appreciated the ability to engage in group-based learning for many of their projects. 

· Students indicated more opportunities to question material and process in NCIP classes. Students indicated that they felt heard and felt their opinions mattered to NCIP teachers.

· Students noted that they learned more about their classmates and how to work with others in a group setting.  

· Several students commented that they had more friends in their NCIP classes and that they got to know people with whom they usually would not have interacted.

For Research Question #3: “How are teachers integrating CRE in to their curriculum and classroom culture?”

· No Activity Logs were collected at the Maine school; thus it was difficult to confirm the extent to which NCIP practices were actually implemented in returning and new NCIP classes. 

· Very few teachers from the Maine school completed and provided lesson plans.

For Research Question #4: “What factors are helping/inhibiting teachers in the integration of CRE in their curriculum?

· Teachers lacked a clear understanding of the NCIP goals. 

· It was unclear whether the administration was solidly behind the project as it was presented to the teachers.

· Team development was hampered significantly by an absence of meeting time for the full NCIP teaching team. 

· The teachers frequently commented in interviews that the lack of prepared lessons and materials was a deterrent to their ability to enact NCIP to the fullest possibility. Teachers repeatedly requested additional lesson plan samples and additional training on basic premises of NCIP.

· The core values and character education programs seem to be providing a vital link between the classroom and the greater school climate for the teachers in the Maine middle school. It may be that NCIP was superfluous in this school. 

· Beyond the full-school participation, another thing that differs between the core values program and the NCIP project is that NCIP training and evaluation is coming from outside the school. Perhaps if NCIP had a teacher-trainer, that person would be more accessible and would, as a result, be able to make the program seem more connected and cohesive to the teacher participants.  

Massachusetts Site Results

The Massachusetts middle school that participated in NCIP is located in a major urban area, just outside of the downtown region, in a 350-year old community known for its old mansions and preparatory schools. There are approximately 922 6th, 7th and 8th grade students enrolled in the entire school, with 298 6th graders.  Because the 6th grade is mostly self-contained, they were selected to participate in the project. There are 89 teachers school-wide; 15 of them teach 6th grade. The teachers who participated in the program included four sixth grade teachers involved with NCIP in the previous year, and four sixth grade teachers new to the project. Teacher selection was based in part on the organization of the entire 6th grade. Teachers sign up for a particular professional development area, called a strand, which takes a yearlong commitment. Additionally, the 6th grade is organized into teams covering all major subject areas for one group of shared students. To facilitate NCIP training and data collection concerns, the Site leader suggested that whole teams be required to sign up for the NCIP professional development strand. This would enable more frequent meeting opportunities, as all teams have common planning time during the day.  And, it would provide for a cadre of 6th grade classes unexposed to NCIP (because their teachers would be members of other strands). The Vice-Principal concurred, thus creating the ideal structure for NCIP. Teams who joined the NCIP strand were comprised of at least one new NCIP teacher and one returning NCIP teacher, creating the potential for a mentoring relationship.  

· Data were collected in all of the 6th grade Language Arts classes; seven NCIP classes and 6 control classes. This data collection yielded the following quantities: Returning NCIP classes provided 204 questionnaires; New NCIP classes provided 224 questionnaires; Control classes provided 192 questionnaires, for a total of 620 questionnaires between the three data administration periods. 

· Reliability for the Emotional Management measure was too low to permit use in further analyses.

· Both formal (pre-arranged and audio-recorded) and informal (during group meeting periods, in between classes) interviews took place with teachers at each of the three data collection periods.

· Student focus group interviews were done in the 2nd and 3rd data collection periods.

Results

For Research Question #1: “What are NCIP’s impacts on students’ emotional competence and conflict competence?”

· NCIP did not significantly impact students’ tendency to make hostile attributions.

· NCIP had a mixed impact on students’ perspective taking. There is some evidence that students in NCIP classes were increasingly likely to use strategies that showed concern for the perspective of the other. 

For Research Question #2: How does NCIP impact the students’ perceptions of their learning environment in terms of classroom climate and integrated learning process?”

· NCIP had a very strong positive impact on Classroom Climate. On the overall Climate score and the various subscales: Constructive Conflict Management (CCM), Cohesion, Student Support, Teacher Support and Safety measures, the control group scores were highest of all three groups at the pre-test time and dramatically lowest of the three groups at the second posttest.  And, while the control group scores steadily plummeted from the time of the pre-test to the time of the second posttest, the patterns of the New and Returning NCIP classes showed much more variable, and typically positive, results.  

· Girls reporting higher levels on all classroom climate measures than boys.

· In interviews, students identified differences in their (NCIP) Language Arts classes that made them stand out from the other classes they take. The differences dealt both with the learning activities they engaged in and the way the classes were conducted.  

· Students unequivocally discussed their ability to make choices and voice concerns in class, and that these things contributed to their sense of responsibility. 

· Having flexibility in classroom structure, allowing students to make choices for themselves within boundaries, contributed to students’ feelings of being respected by the teachers.

· They respected their teachers and appreciated them because they did set boundaries; “they were strict in a nice way” and they maintained high standards for classroom performance.

· One of the striking themes from interactions with students was the distinction they alluded to between liking other students and acting in respectful ways towards them. Students unanimously remarked that through this activity they learned more about others and came to understand and appreciate them better.

· The stories of the classroom practices and activities the students talked about showed clearly that they are learning competent conflict behavior and orientations.

· Although students didn’t equally appreciate all of the different activities they did in class (e.g., none of them liked grammar exercises), they did report liking the fact that they did many different and unique things to learn, like literary circles, the wax museum, group problem solving, and keeping journals.

For Research Question #3: “How are teachers integrating CRE in to their curriculum and classroom culture?”

· Over the course of the project year, all 7 NCIP teachers completed activity logs with regularity. Three of them were Returning NCIP teachers and four were New NCIP teachers. It’s clear from inspecting the table that the NCIP teachers took their roles in the project wholeheartedly. 

For Research Question #4: “What factors are helping/inhibiting teachers in the integration of CRE in their curriculum?

· Despite the lack of full resource support, teachers understood that the assistant vice principal valued the project and found their involvement to be a productive, worthwhile and important experience. 

· NCIP teachers were able to develop mentoring relationships, pairing Returning with New NCIP teachers, and these relationships served them well during the year. 

· The structure of the 6th grade was nearly ideal for implementing an NCIP approach. The 6th grade is self-contained and is configured into strands and teams, which make for ideal learning communities.

· Unanimous among the teachers and the guidance counselor who participated in NCIP this program year was that they were incredibly resource rich in terms of the site coordinator, her expertise and eagerness, and the plethora of supportive written materials she provided. 
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