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Inspires Cooperation

Adults who are ineffective in their limit setting (or use negative motivational styles) often assume that the problem is the child’s lack of cooperation, not the way cooperation is being requested.
	DISCOURAGING VERBAL MESSAGES

	Verbal Message
	Underlying Message
	Effect on Child

	“Can you cooperate just once in awhile?”
	“I don’t believe you can cooperate.”
	Blames, diminishes, singles out, humiliates

	“Use your brain and make a good choice for a change.”
	“You’re not too bright.  I have little confidence in your ability to make good decisions.”
	Diminishes, shames, humiliates

	“Would it be asking too much to get a little respect?”
	
	

	“I don’t believe it!  You actually did what you were asked for a change.”
	
	

	“Try that again – I dare you.”
	
	

	“There’s one in every classroom.”
	
	

	“I knew I couldn’t count on you.”
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METHODS OF ENCOURAGEMENT
1. Encouraging ACCEPTABLE ACTIONS
Allows children to learn and practice more appropriate action.  

“How are you supposed to ask?  Right, now please try again.”

“What have I asked you to do when I’m talking and you need something?  Right, now please try again.”
__________________________________________________________________________
2. Encouraging COOPERATION
Whenever a child helps out, cooperates, or makes a contribution there is an opportunity to use encouragement.  Remember that the child could have made a different choice.
“I like the way you handled that.”

“Your desk looks great today!”
“I knew I could count on you to help.”

__________________________________________________________________________
3. Encouraging INDEPENDENCE
Adults need to teach conflict management skills, then limit their own involvement so children have an opportunity to practice these skills independently.

“How would you like to handle this?”

“What have you tried already?”

“I think you two can work this out.”
“Let me know if what you try next doesn’t work.  I’ll be at my desk.”

__________________________________________________________________________

4. Encouraging IMPROVEMENT
Most interpersonal skills require a great deal of motivation, effort and practice before they can be mastered.
“It seemed much easier for you this time.”
“I know your not happy with it, but you did do better than last time.”

“You did better today!”

__________________________________________________________________________
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TEACHING PROBLEM-SOLVING SKILLS

1. Role Modeling Corrective Behavior
Gives children opportunity to see, hear, feel and practice the action we want them to perform.  Good for concrete thinkers.
a. Demonstrate the corrective behavior you want the child to use.

b. Encourage the child to try it again.  Practice several times if needed.

c. Encourage effort and improvement

2. Try It Again
Useful for minor misbehavior.  Focus is on the corrective action, not the offending behavior.
a. State clear and firm limit setting message. 
b. Encourage the child to carry out the corrective behavior by using the words, “Try it again.”
3. Providing Limited Choices
Gives children two or three possibilities, allowing them to chose.  Any choice, acceptable or unacceptable, leads to effective learning.

a. Give at least 2, but no more than 3 choices.  Make sure the corrective step is one of them.
b. Use clear limits.  Avoid saying “I would prefer . . .” or “OK?”
c. After you present options, ask “What would you like to do?”

d. Do not let children introduce additional choices.

e. Follow through on consequence if child chooses not to decide, or “checks out.”

4. Exploring Choices

Allows child to brainstorm other possible solutions.  Good for abstract thinkers.
a. Ask the child what other options exist for solving the problem.
b. Encourage the child to choose and carry out one of the more appropriate choices.
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The more positives we see in our path, the more likely we are to head in the intended direction.


Robert J. Mackenzie





If you didn’t know how to play tennis and I lectured you for two hours about playing a match, would that make you a competent player?


Robert J. Mackenzie








